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Narrative Skills

Listen patiently as child speaks

[USE PET SCANS OF A BRAIN TRANSPARENCY showing parts of brain used in conversation.]

A PET scan, or positron emission tomography, measures brain activity by scanning the body’s use of glucose. The greater the use of glucose (a sugar and brain nutrient), the higher the activity.

When you see this illustration of the parts of brain that are used in conversation, you can see it is quite a complicated process and that different parts of the brain are used for different aspects of speech.  

This series of images show how different parts of the brain are connected, becoming engaged and work together to develop language: 

Prefrontal cortex: Planning what to say, generating words, and sequential thought, as it connects to the temporal lobe.

Frontal lobe:  Generating sounds and movement of the mouth and tongue

Temporal lobe:  Hearing and attaching meaning to words

Occipital lobe:  Seeing and visual procession

[Source: Dr. Marc Raichle, Washington University in St. Louis]

Young children are still making the pathways that will make thinking and speaking easier and quicker.  The only way these pathways can be made is through repetition and practice.  
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Narrative Skills

Ways to extend stories:


We can use different ways of telling even with the same story.


[USE YOUR OWN EXAMPLES]

Cumulative stories or stories that repeat work well for re-telling.


[USE flannel Board of Mother, Mother, I Want Another by Polushkin


LET PARTICIPANTS RE-TELL after you tell it.  They say words as you put up the figures.]

Other Suggestions:

Creative Dramatics--Mr. Gumpy's Outing by Burningham or Hickory Dickory Dock

Puppets--The Gunniwolf by Harper 

Cumulative Story Books:


Lot at the End of My Block by Lewis 


Jump, Frog, Jump by Kalan



Have them say what comes next

Drawing—something from the story or what they think of when they hear the story. Then let them 

tell you about their picture
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Dialogic Reading or Hear and Say Reading

How we read to preschoolers is as important as how frequently we read to them. Researchers have developed a method of reading to preschoolers called Dialogic Reading or Hear and Say Reading. 

When most adults share a book with a preschooler, they read and the child listens. In dialogic reading, the adult helps the child become the teller of the story. The adult becomes the listener, the questioner, the audience for the child. Children learn most from books when they are actively involved. Dialogic reading works. On tests of language development children who have been read to dialogically are substantially ahead of children who have been read to traditionally. Children can jump ahead by several months in just a few weeks of dialogic reading. 

[Source: Grover Whitehurst, et al. “A Picture Book Reading Intervention hn Day Care and Home for Children from Low-Income Families.”  [Developmental Psychology v.30 no.5 (1994) p.679-689.]

[For a more complete explanation of Hear and Say Reading, see the Early Literacy Workshop for Talkers, Two- and Three-Year Olds]

[image: image4.wmf]

Letter Knowledge

Children learn through their senses.  You can give them lots of opportunities to explore letters.

· Cut letters out of materials such as sandpaper or felt and let them trace them with 

their fingers.

· Have your child trace large letters with his fingers.

· “Write” letters with a flashlight

· Let your child make a letter out of his body or with his hands. Guess the letter

Ask library staff for alphabet books. 


 Alphabatics by MacDonald—picture concepts [SHOW J and V]
Have your child make some pictures with the letters



Phonological Awareness
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[HANDOUT LANGUAGE OF LITERACY optional]

Phoneme

The smallest part of spoken language that makes a difference in the meaning of words. English has about 41 phonemes. The word “if” has two phonemes (/i/ /f/). The word check” has three phonemes (/ch/ /e/ /ck/). Sometimes one phoneme is represented by more than one letter.

Phonemic Awareness

The ability to hear, identify, and manipulate the individual sounds (phonemes) in spoken words.

Phonological Awareness

The understanding that spoken language is made up of individual and separate sounds. A broad term that includes phonemic awareness in addition to work with rhymes, words, and syllables.

Phonics

The understanding that there is a predictable relationship between phonemes (the sounds of the spoken language) and graphemes (the letters and spellings that represent those sounds in written language).

To clarify: Phonics is a method of teaching reading that involves connecting letters with sounds. Phonological awareness is understanding that words are made up of smaller sounds, and being able to manipulate them.



 Phonological Awareness
The following pictures are words with three syllables, so you would cut each into three parts. The words are


Telephone


Butterfly


Kangaroo


Elephant

[USE HANDOUT with pictures of these items/]



Phonological Awareness

[For more ideas use those on HANDOUT: Additional Activities for Parents to Increase Children’s Print Awareness and Phonological Awareness

HAND OUT the sheet of activities (optional)

Ask the participants for game ideas.]
Language of Literacy


Phoneme

The smallest part of spoken language that makes a difference in the meaning of words.  English has about 41 phonemes.  The word “if” has two phonemes (/i/ /f/).

The word “check” has three phonemes (/ch/ /e/ /ck/). Sometimes one phoneme is represented by more than one letter.

Phonemic Awareness

The ability to hear, identify, and manipulate the individual sounds (phonemes) in spoken words.

Phonological Awareness

The understanding that spoken language is made up of individual and separate sounds.  A broad term that includes phonemic awareness in addition to work with rhymes, words, syllables, and beginning sounds of words.

Grapheme

The smallest part of written language that represents a phoneme in the spelling of a word.  A grapheme may be just one letter, such as b, f, p, s, or several letters such as ch, sh, ea, igh.

Phonics

The understanding that there is a predictable relationship between phonemes (the sounds of the spoken language) and graphemes (the letters and spellings that represent those sounds in written language).

Syllable

A word part that contains a vowel or, in spoken language, a vowel sound.

From Put Reading First: The Research Building Blocks for Teaching Children to Read, U.S. Department of Education, 2001. Downloadable at National Institute for Literacy www.nifl.gov
Additional Activities for Parents to Increase Children’s Print Awareness and Phonological Awareness

The activities listed below are arranged from easier to harder, in the order that the skills are learned by young children. It is important to begin activities with children at a level that is not too hard for them. Some activities start at a very simple level and can be extended to more complex skills. Parents should be sure that their children can perform the task at the simpler level before moving on to the higher level.

It is most important to keep the activities fun. Do not overload a child by attempting too many of the different activities at once. Focus on one or two of the activities first and experiment to discover which activities are most enjoyable for you and your child. 

1. Have your child draw pictures or glue pictures cut out from magazines onto paper.

Have him or her tell a “story” about the picture as you write what he or she says. You can teach new words at this time but the focus should be on drawing the child’s attention to the printed word. After the story is written go back and take turns “reading” the story to each other. Collect these pictures and stories and make them into a book that can be looked at again and again.

2. Teach your child simple nursery rhymes. After he or she can say the rhyme and is very familiar with it, practice counting the words in one sentence at a time. The focus should be on teaching your child about sentences and words -- that sentences are made up of words. If your child cannot count yet then use blocks to represent words and build a tower as you say the rhyme, with one block added with each word spoken.


After your child can do this activity based on words, move to counting syllables and then 
individual sounds in words.

3. Use a set of rhyming picture cards and practice categorizing the rhyming words. If your child has trouble matching rhyming words, provide help by drawing attention to the fact that words that rhyme have the same sound at the end. For example, “cat” and “rat” rhyme because they both have the “at” sound at the end; “clock” and “block” rhyme because they both have the “ock” sound at the end (emphasize the ending that makes the words rhyme when saying them). Adding some examples that do not rhyme may help your child understand (e.g., “clock” and “ball” do not rhyme because they have different ending sounds).

4. Make up “silly” words by changing the first letter in a word. Play a game of seeing how many “silly” words you and your child can create and then have your child tell you whether or not the “silly” word is a real word or not. To play this game at the easiest level, you should make up several words by changing the first sound (e.g., cook, book, took, mook, look) and then asking your child whether or not it is a real word. 


At a more advanced level, you can model and ask your child to change the first sound in a 
word from one word to another. For example, say “my word is ‘be’ and the new sound is 
/m/ (say the sound, not the word). What is the new word?” (‘me’). There are lots of familiar 
words that the first sound can be changed to


make a new word (light - night, boat - goat, pail - sail, cat - rat, ball - wall). 

5. Play a game of saying a familiar rhyme or familiar word incorrectly by changing one sound in ` word. Have your child tell you if you said it correctly or not. If it was incorrect, explain why. For example, “’Mary had a little bamb -- is that correct?” “No, why?’ “Because I said “b – amb and I should say l-amb.” I said a “B” sound but “lamb” has an “L” sound.” Next have your child practice saying the sounds and hearing the difference. 

6. Use a set of picture cards (or make them using 3x5 cards and pictures cut from


magazines) and group them by the first sound in the word. The words you use should be 
simple and familiar to your child. Be sure that the printed word appears on the card so that 
you can point out that they all start with same letter. At first, use only two sounds. Later, 
after your child is better at this task you can increase the number of sounds to categorize. 
Finally, you can make the game involve many sounds by playing “go fish” with the initial 
sounds of words.

Create a shuffled “deck” from the picture cards (making sure that there are at least two of each beginning sound(. Give you and your child each five to seven cards and then take turns trying to create pairs by asking the other player if her or his hand includes a card with a specific first sound (e.g., “Do you have a /b/?”). When the player has that card, the opponent gets to create a pair; otherwise, the opponent gets to “go fish” for a match in the deck. Continue the game until one player has eliminated all of the cards in her or his hand. The player with the most pairs wins.



The following pictures are words with three syllables, so you would cut each into three parts.

The words are 


Telephone


Butterfly


Kangaroo


Elephant
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